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ABSTRACT

Advances in technology have reached the area of education. One sign of this is
that authors and publishing houses are taking advantage of digital tools to launch
electronic coursebooks. This invites a new look at concepts of genre. In this study, |
analyzed seven digital EFL/ELS coursebooks through a genre perspective,
considering specifically the aspects of visual features and approaches to grammar.
From the results, it can be said that the similarities found in these digital books suggest
the existence of a subgenre.

Key words: genre, digital genre, coursebooks, EFL/ESL coursebooks, e-books.
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INTRODUCTION

Digital technology has become widely used in education and it has brought
some changes to the English language classroom. Blackboards were replaced by
smartboards and smart TVs and notebooks are being replaced by computers. Whether
these changes are positive or not has become an important topic for discussions in the
area. The market of coursebooks has also been influenced by new technologies.

Some publishing houses are already producing digital versions of their ESL/EFL
coursebooks, which contain more than only text and images but also videos, audios,
hyperlinks and so on. At the same time, new authors and companies are using digital
tools to produce their own books and the internet to publish them at a low cost. This is
a factor that might have some influence on the book market.

There are numerous studies on printed ESL/EFL coursebooks, and they have
shed light on many questions concerning their effectiveness for promoting learning,
use of genres, and use of grammar, for instance. On the other hand, we still lack
research on digital ESL/EFL books. It is certainly a new topic and we still do not know
what will be the outcome of turning books digital.

Some of the concerns are whether this change will have an impact on the book
market or change the way teachers and students interact with the material. Will it bring
novelty to the way we teach English? Will educational institutions replace printed
books? Considering the issues surrounding digital coursebooks, | believe it to be a
relevant topic that should be given attention.

In this monograph, | will be looking at the digital book for English language
teaching through a genre approach. My objective is to identify elements that constitute
the existence of a new genre, through the analysis of a sample of digital EFL
coursebooks.

In the interest of doing so, this paper will consider the aspects of the use of
multimodality and approaches to grammar. The first chapter provides a brief
explanation of EFL books followed by a section on visual features, which presents the
views of Bezemer and Kress (2005, 2010) and Jewitt (2006), and it ends with a section
on grammar, based on the perspectives of Swan (2006) and Ur (1991).

The next chapter, which outlines theories of genre proposed by Bakhtin (2010),
Marcuschi (2010) and Xavier (2010) and also addresses some other authors such as

Miller (1984) and Silva (2010), shows how advances in technology might have been



responsible for the emergence of new genres. Chapters three and four will be devoted
to the analysis of EFL coursebooks published in digital format. As for the sample, |
selected seven coursebooks from an online retail store. Chapter five offers final
reflections on the analysis carried out and the results | obtained from it.

Distributed this way, it is hoped that this monograph meets its goal and, in the
selected books, can identify features that compose a new genre. | begin this paper with

a presentation on EFL materials and EFL books.



1 TEACHING MATERIALS AND EFL BOOKS

This chapter will discuss several perspectives on materials and coursebooks for
English language teaching. There are a number of aspects of coursebooks that can be
focused on, but, for this monograph, | chose to examine the visual features found in
EFL books and their approach to grammar. | believe both aspects to be pertinent for
analysis. Visual elements have become predominant in traditional coursebooks and
digital technology has brought the possibility of making them even more visual.
Teaching grammar is usually associated with traditional approaches to language
learning and the digitalization of coursebooks might be a chance to offer new ways of

teaching.

In this first part of the chapter, | will present some ideas of what teaching
materials and EFL books are. Then, | will summarize some of the main concepts of the
use of images and other semiosis and, in addition, some ways to approach grammar.
We still lack research on digital textbooks; thus most of the theories used in this chapter
refer to printed books, although | would like to clarify this is not a comparative study.
Nevertheless, | believe these ideas will be useful and bring some insights to my
objective, which is to examine digital EFL books and identify some of their main

characteristics.

1.1 What are teaching materials?

According to Tomlinson (2003, p.2) the term “materials” in foreign language
teaching means “anything which can be used to facilitate the learning of a language”.
Although the book might be considered the main one, dictionaries, posters, audios,

and so on are also considered teaching materials.

New advances in technologies have brought new possibilities for language
teaching, especially with the use of the Internet. Nowadays, blogs and other social

networks are widely used in the classroom. "Orkut, YouTube, Twitter and Facebook



were not created as educational tools, but they can be and are used for it" * (VILACA.
2012, p.1205). Even though these medias were created for social interaction, they are

also serving teaching purposes, that is, they can be considered as teaching materials.

Other digital devices such as computers, smartphones and tablets are
becoming more popular in education. According to Vilaga (2012, p.1202)
“the tablet, owing to the advantages of the high level of portability, mobility and
resources, has sometimes been called the new notebooks and books.” 2 It is important
to say that it is still early to tell how long it will be necessary for tablets to be adopted
by most educational institutions or even whether it happen someday. It seems, though,
that digital books are becoming more popular at schools. According to a survey by
School library journal, 66% of schools across the United States already offered e-
books to their students in 2014 (Survey of E-books usage in schools, 2015). In Brazil,

40% of private schools are currently using digital books (FENEP, 2015).

1.2 EFL Books

In this research, | will analyze digital course books for English. Not much has
yet been studied about the topic, so | will base my analysis on what some authors have

said about what printed course books are and how they are produced.

It was mentioned above that anything used in a lesson to facilitate learning can
be considered as teaching material. | would like to focus on EFL books because they
are very much used and have an important role in class. Chris Mares, a researcher at
the University of Maine, believes that “coursebooks are designed to give cohesion to
the language teaching and learning process by providing direction, support and
specific language-based activities aimed at offering classroom practice for students”

(2003, p.130). In other words, in most classrooms, the book is still responsible for

1 Orkut, YouTube, Twitter e Facebook também nao foram criados como ferramentas educacionais, mas
podem e sdo empregados para isso. Vilaca, M. L. C. Tecnologias e livros didaticos de linguas: novas
possibilidades, novos desafios. Cadernos do CNLF, Vol. XVI, N° 04, t. 1 — Anais do XVI CNLF, pag. 51-
60, 2012.
20 tablet, devido as vantagens do elevado nivel de portabilidade, mobilidade e recursos, tem sido por
vezes apontado como os novos cadernos e livros. Vilaca, M. L. C. Tecnologias e livros didaticos de
linguas: novas possibilidades, novos desafios. Cadernos do CNLF, Vol. XVI, N° 04, t. 1 — Anais do XVI
CNLF, pag. 51-60, 2012.
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shaping the lesson by providing the topics and the procedures both teacher and

students should follow.

Mares (2003) examined some English coursebooks considered to be
mainstream, and what he noticed is that traditional course books of English are linear,
beginning with simple topics and moving to more complex ones. Most grammar topics
are contextualized and they are said to aim at communication, even though most of
them seem to have a considerable repetition of chunks. They are production based.
They are designed to make students use the language as soon as possible, so as to
justify their communicative purpose. Further on in the analysis, we will be seeing
whether digital EFL books present characteristics that are associated with a

coursebook for English teaching.

Now we will outline some reasons for these books apparently following similar
patterns. Why do most authors write coursebooks? Most probably the reason is that
they are unhappy with the books found in the market and wish to produce more
effective material. Nevertheless, according to Mares, the market of commercial
materials is conservative, and ambitious pilots are usually turned down by publishers.
“The tendency, however, is for publishers to look for materials that fall under a general
umbrella of acceptability yet have a twist or pizzazz that make them marketable.”
(MARES, p. 132). Writing a course book is only a small part of the process; there are

contracts with publishing houses that are interested in the market rather than
pedagogy.

Littlejohn (2014) agrees that, due to neo-liberalist ideologies, the market has a
great influence on education. The author says that: “every aspect of human interaction
becomes subjected to the market. For this to happen, services, such as education,
need to be ‘commodified” (p.2). This standardization is turning education into a product

that can be sold and bought.

Soares (2007) conducted a study with three Brazilian authors of EFL material
and came to the conclusion that publishing a book is a collective work rather than
individual, and in which different people are involved. For the author, a coursebook “is

the final product of the combination of ideas of individuals and different professionals”™

8 O LD para o ensino de LI se constitui o produto final da conjuncdo das idéias de individuos e
profissionais diferentes. Soares, M. O papel do autor de livro didatico para o ensino de lingua inglesa
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(p.104). While the author is responsible for the methodology and developing the
syllabus, there is also the work by the reviewers, editors, illustrators and even the

teachers who pilot and evaluate the book.

In this monograph, | will not discuss the process of writing or publishing a
coursebook. However, | decided to include some of the views above as they show how
the book market and the different contributions to the publication are also responsible
for characterizing them. Regarding digital books, we might question whether the
process of publishing them has any influence on some of the aspects of the books. A
full treatment of this question is beyond the scope of this work. It will, though, be
addressed patrtially in the final comments.

In this first part of the chapter, | discussed the notion that the use of digital
technologies in the classroom has increased significantly in recent years. Yet, the
coursebook remains one of the main teaching materials. Some research on EFL books
shows that they seem to follow a pattern in order to please the book market, which
tends to be conservative. Now, | will introduce two important aspects of EFL

coursebooks: multimodality and approaches to grammar.

1.3 Multimodality in EFL books

It is unquestionable that coursebooks have become more visual throughout the
years. A study of English textbooks for native learners by Bezemer and Kress (2010)

shows that:

The number of images in textbooks for English have increased
significantly, from an average of virtually no images at all (0-03 images per
page) in the 1930s, to 2 in every 4 pages (0-54 images per page) in the 1980s,
to 3 in every 4 pages (0-74 images per page) in the 2000s (p. 251).

In some cases, these images are connected to a written text and if they were
omitted the writing would still make sense. This does not mean the images bring no

meaning to the text. On the contrary, they are there to exemplify the written text

como uma lingua estrangeira: um estudo de identidade autoral. Mestrado—{s.l.] PUC- Rio, 2007.PUC-
Rio, 2007.
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(Martinec and Salway, 2005 in Bezemer and Kress). They show details that cannot be
seen in the writing. As well as that, adding images is a manner of “reconfiguring social
relations between authors and readers” (Bezemer and Kress, 2005). For instance, a
poem in a textbook which might be socially considered of a high status (more
sophisticated), is softened when accompanied by an illustration, which might be
considered of a lower status (more popular). In addition to that, students might start to

create meaning before reading the poem by looking at the image.

Each resource (writing, images, sound effects, colors, gestures, and so on) that
contributes to meaning is called a “mode”. Kress (2010, p. 79) defines mode as a
“socially shaped and culturally given semiotic resource for making meaning”. Modes
are shaped through their social use and they are subject to change throughout time or
from place to place. The semiotic of a particular mode has a shared meaning within a
community. Different modes have different potentials and limitations; thus the choices
of different modes will have different effects on communication. The way in which
modes are combined in order to make meaning is called multimodality.

Advances in technology have made multimodality more prevalent, and as a
result more research on the subject has been developed in recent years. It may not be
surprising that the area of education is enthusiastic about how technology has brought
multimodality to learning. A reason for this might be that the range of modes contributes
to learning (Jewitt, 2006). Students can learn from all modes and not only from written
text. Here | will explain how multimodal design can shape learning.

Jewitt (2006) sees learning as a process of internalization. Meaning is realized
in relation to a person’s present and past experience. “Students take in and re-make
semiotic resources” (p. 105). As was mentioned before, different features are not
included in a text simply for decoration, but to add meaning to it. Even writing is
becoming more visual. Students are able to recognize the role of the writing by its font,
color, or size. For instance, a text might be written in black, but new vocabulary within
this text might be in blue. In some contexts, writing has become irrelevant. Some
instructions are delivered more effectively if shown as a visual sign instead of being
written. Images and videos can also include some details and pieces of information
that other modes such as audio or writing cannot. Multimodality changes the

representation students make of the text.



Modes can mediate the relationship of students with what is to be learnt. The
choices of modes will tell what is more or less important. As well as that, multimodality
can provide students with more autonomy. It enables them to select how to engage
with the text. For instance, some students do not “trust” images and might choose to
ignore them, while others use the same pictures to contextualize the text. This is what
Jewitt (2006) calls modal “preferences”. Multimodality can also put students in different
positions, as some of them might prefer to be an observer while others will prefer a
more active role. Digital books that have games and other interactive activities will

allow that.

As regards the visual structure of the material, it can also impact learning.
Students might make epistemic judgments of the material by its appearance. For
instance, a grey layout might transmit seriousness. In addition, the visual structure of
the material offers the potential for comparison of different texts, and it allows
multimodal metaphors of the real world (Jewitt, 2006). The organization of the space
within a page is also to be taken into account as it can offer particular views (Kress and
Van Leeuwen, 1996 in Rose, 2007). Kress and Van Leeuween say, for example, that
frontal angles engage the viewer with the image more than obliqgue angles. In the
analysis of multimodality, | will check how the spatial organization of the pages
influences the way students might interact with the material.

The use of different features can contribute to learning and it changes the way
students interact with the material. In the analysis of digital EFL coursebooks, I will put
these concepts into practice to examine the exploration of multimodality in the EFL
digital books | selected and present some predictions about how much it might affect
what is learned in the English language classroom. In this study | cannot foresee what
students will learn but what is available for them to learn. In the next section, | will
present some ways of introducing grammatical topics, which is also the subject of

analysis in this research paper.



1.4 Approach to grammar

In recent years, the teaching of grammar has been downgraded and many
teachers have questioned whether they should or should not teach grammatical
structures. On the other hand, for many learners as well as teachers, learning a foreign
language is still strongly related to knowing its grammar. In average English
classrooms, grammar presentations are a large part of lessons, and grammatical
structures are present in most EFL books. Each book has its own way to approach
grammar and these approaches might change from time to time and according to the

author’s or institution’s beliefs.

Despite the fact that most of the books that | will analyze have been described
as communicative, |1 do not intend to focus on methodologies. My intention is to
investigate whether digital books have new means of introducing grammar or still use
more traditional approaches, similar to printed books. The concept of new and

traditional will be discussed in this chapter.

Swan (2006) justifies this questioning of whether we should teach grammar or
not, saying there is a disappointment with the results of the teaching program that is
heavily based on grammar. Students memorize lists of verbs but struggle to perform
simple tasks such as ordering a cup of coffee.

Swan believes that the rise of new approaches for teaching has also contributed
to the decline of grammar teaching. More communicative approaches focus on
meaning and contextualized language, instead of on structures. The author
summarizes two different views; the first one is associated with Stephen Krashen’s
theory that explicit learning of language structures cannot lead to “language
acquisition” since it is not produced spontaneously. The second one, post-Krashen,
believes that the study of grammar is only effective if associated with communicative
use. Finally, Swan talks about the lexical approach, in which students learn language

as “chunks”.

Swan, however, believes in the teaching of grammar and states that “where time
is limited and learners have little out-of-class exposure, this [grammar awareness] can

only be brought about with the help of pedagogical intervention” (2006, n.p.). In addition



to that, Swan does not believe that the study of lexis is sufficient. Some structures of
the language are complex and should be studied as such. Additionally, there is no
evidence that the study of lexical chunks is more effective than explicit grammar

exposure.

There are, though, some criteria proposed by Swan for the teaching of
grammatical structures. He believes teachers should select what will be more effective
and useful for students. First, he refers to comprehensibility and acceptability. The first
term means being able to communicate effectively even though the language used is
not completely accurate. This concept might be said to oppose acceptability, which is
related to the pressure many suffer in order to achieve a high level of accuracy and not

be seen to be uneducated or unintelligent.

The scope of a grammar rule, the frequency in which it appears and its
relevance should also be taken into account. It is the teacher’s decision to give priority
to one or another grammar topic, and this will depend on the students’ needs and
previous knowledge. According to Swan “The grammar that we teach should relate to

learners’ problems with English” (2006, n.p.).

With regard to language presentation, Swan believes explanations do not need
to give the whole truth, but should be short, clear and preferably in the students’ mother
tongue. This last piece of information is particularly surprising, as most EFL books
introduce language in English. Swans says that the prohibition of the mother tongue is
an “old dogma” and “has not been taken seriously by linguistics for decades” (2005,
n.p.). Finally, Swan talks about exercises. He says that communicative approaches
have brought a considerable amount of real life and meaningful activities to the
language classroom and these are believed to be superior to more mechanical
exercises such as gap-filling. However, although these exercises might not be very
communicative, they should not be ignored. They help students to work on form and

accuracy, important aspects in grammar learning.

Penny Ur (1991, p. 87) defines grammar as a “set of rules that defines how
words (or part of words) are combined or changed to form acceptable units of meaning
within a language”. The author is concerned about two things: form and meaning. She

is considering the order of words in a sentence, the addition of suffixes in a word to
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make plural or past tense, and so on, and the significance of these combinations of

words in English.

Ur (1991) says that textbooks tend to focus mainly on form, or structure, while
meaning is usually ignored. She argues that knowing how to construct sentences is
not enough if you do not know what they mean and how to use them. She also believes
that teaching meaning is the most difficult part of presenting grammar, as most English

speakers do not stop to think about it but simply speak the language intuitively.

Most authors (Newmark, 1979; Widdowson, 1979; Hawkins, 1984 in Ur, 1991)
agree that learning grammatical structures is insufficient for being able to communicate
properly in English. Hawkins even criticizes the use of traditional prescriptive rules. Ur
believes grammar rules are helpful, as long as they are used as a means to improve

mastery of the language.

Regarding language presentation, Ur says that there should be a balance
between simplicity and accuracy. The presentation has to be clear and simple so
learners can understand, but, if the explanation is overly simple, it might not be
accurate. On the other hand, a complete explanation of the structure might be
confusing. According to the author “as a rule, a simple generalization, even if not

entirely accurate, is more helpful to learners than a detailed grammar-book definition”
(p. 83).

In addition to that, Ur thinks that a good grammar presentation should include
both oral and written form and meaning. It should be contextualized and if possible
should include visual materials. Some other aspects will depend on the teacher and/or

”

students. Using terminologies such as “adverbs,” “pronouns,” and so on, as well as
giving explicit explanations of grammar rules might work well for analytical-minded

students and older students that are more used to traditional approaches.

In summary, whether to teach grammar or not is a controversial topic. In order
to make a decision, we should take into consideration what the students need and
what grammar topics should be prioritized. More traditional approaches tend to focus
on grammar structure and a set of rules to be memorized. However, teaching meaning
and use is just as important. Grammar explanations should be clear, simple,
contextualized and could include visual material. This is what should be expected from

new approaches to grammar.
11



2 GENRE STUDIES

This chapter will be dedicated to genre studies. First, | will present the genre
theory proposed by Mikhail Bakhtin. Then, to complement Bakhtin’s thought | will
present some other theoretical discussions about genre and the EFL coursebook as a
genre. Finally, | will talk about some new genres that have emerged in the context of

digital technologies.

2.1 What is Genre?

The concept of speech genre proposed by Mikhail Bakhtin is directly linked to
the various fields of human activity. The author says that man is a socio-historical
being; therefore, the study of language can only occur within interaction (Bakhtin,
[1979] 2010). Unlike the structuralist method of Saussure, whose aim was to study the
language as a system (SAUSSURE 1995, p. 14), Bakhtin was concerned to study
language through oral and written utterances.

These utterances are the product of social interaction and vary in content, style
and compositional construction; in addition, they adapt to a particular field of
communication, e.g. the scientific language of biologists. According to Bakhtin ([1979]
2010, p. 261), “Each separate utterance is individual, of course, but each sphere in
which language is used develops its own relatively stable types of these utterances”.
The term "relatively stable" is used because, in a society, genres carry features that
have some degree of regularity, but, in addition, genres can change to meet the needs
of that society.

This notion of a sphere developing its particular “relatively stable” utterances,
which we recognize as genres, is pertinent to the study of EFL/ESL coursebooks. In
fact, EFL/ESL books go through reformulations from time to time. Take, for instance,
the use of the word “New” in the title of some books that are reissued (Silva, 2015).
Throughout the years, a course book might present more or fewer pictures, for
example, or different kinds of exercises, or authentic or made-up texts. These
modifications are due to changes in pedagogical practices, the coming of new ways of
teaching as well as advances in technology. Souza (1999) believes these changes to

be motivated by the market. A book might be edited simply to receive the appearance
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of a new and recently released publication. Further on, | will investigate whether digital
coursebooks are also revised or not. This will be an important step in this paper, which
aims to study the digital course book of English as a genre.

Bakhtin decided to divide the genres into primary (simple) and secondary
(complex). It is important to remember that this difference is not functional. Secondary
genres are mediated by writing, shaped through a more complex and developed
culture, and realized in written texts such as novels and scientific papers, while primary
genres are related to daily, informal and immediate communication. During the process
of their formation, the secondary genres incorporate some of the primary ones. As an
example, Bakhtin cites a letter or a dialogue inserted into a novel. It is no longer
everyday verbal activity, but an artistic verbal activity. Both the novel and the everyday
conversation are formed by verbal statements, therefore, they have a common nature.
Only the level of complexity as well as the purpose of one and the other distinguish
them.

In the context of EFL books#, it is possible to find various examples of this: a
dialogue in which students have to practice in pairs; an interview for students to read;
an article or a fragment of a poem. These are all genres incorporated into the
coursebook, which is considered to be a secondary genre itself. The interview, the
article and poem no longer serve for the same everyday communicative activity, but

now are part of a pedagogical activity.

In this part of the chapter | presented the theory of genre proposed by Mikhail
Bakhtin. There are other views of genre that are relevant for a discussion of EFL books.
Some of these views will be presented next.

2.3 EFL books through a genre approach

We acknowledged that genres are products of social interaction that happens

within the linguistic community. In the same line of thought, Bhatia (2004) says that:

Genre essentially refers to language use in a conventionalized communicative

setting in order to give expression to a specific set of communicative goals of a

4 Book or books are used to mean the same as coursebook and coursebooks throughout the text.
13



disciplinary or social institution, which give rise to stable structural forms by imposing

constraints on the use of lexico-grammatical as well as discoursal resources. (p. 23)

That is, genre is how we use language to perform tasks, or how we use
language to reach our communicative goals. In order to be successful in
communication we make specific linguistic choices. These choices not only are

determined by the genre but also characterize it.

Genres should be defined by the action they are used to accomplish, in other
words, by their function instead of their form of discourse. On the other hand, we should
not disqualify the compositional construction. As was already mentioned,
compositional construction as well as content and style are the three characteristics of
genres in Bakhtin’s theory, and this perspective has been followed by other genre
scholars. Dirk (2009) says that: “by studying the genres that we find familiar, we can
start to see how specific choices that writers make result in specific actions on the part
of readers” (p. 254).

According to Silva (2015), coursebooks of English fit the concepts of genre
mentioned above. They are linguistic resources which are involved in a social practice.
They are part of teachers and students’ routine and most of the times they are the most
important instrument in the English classroom. In addition, their compositional
structures are relatively stable, considering they follow several requirements of the
publishing industry such as mentioning author, their target public, and copyrights.
Furthermore, the language used in this kind of English teaching material tends to be
recurrent, for instance, imperatives, images, icons, and other genres are consistently

included in the course books.

In English (EFL) teaching, genres might change according to their pedagogical
purpose (Hemais, 2015). These changes can occur in grammatical and lexical aspects
as well as in the relationship between the participants. At first, in the original situation
of communication, the relation was between author and reader, or between biologists,
or candidate and interviewer, for instance. But then it became a relationship between
teacher, students and material. | have said that course books are composed of different
genres, some of them originally primary, which are related to real, everyday
communication. When inserted in the pedagogical context, these genres gain a new
purpose. As an example, Hemais mentions a recipe. Originally, its objective is to

demonstrate how to prepare a certain dish, but in the educational context its objective
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is to teach language. It is expected, though, that students learn more than grammar
and vocabulary and begin to recognize these as social actions. That is important if

learners are to become participants in the community of genre users.

According to Halliday and Hasan (1983 in Silva 2015, p. 37), genres are
products of a context of culture, which is a set of human activities. From this
perspective, Halliday (1991, in Silva 2015) suggests the existence of an educational
culture, that is, an organized social activity that aims to educate. Considering that EFL
books have an important role in the classroom, we could say that they belong to an
educational culture. Still following the concept proposed by Halliday and Hasan, in the
present moment, the use of digital equipment is part of our daily lives. We may say that
digital medias have become part of our context of culture. In the next section, | will

explain how the use of technology helped the rise of new genres.

2.4 Digital genres

Due to the emergence of new technologies, there has also been an emergence
of new genres. It is not the technology itself that is responsible for this change, but the
intensity in which it is used and its interference in communicative activities (Marcuschi,
2010). Thus, the major media such as newspapers, magazines, radio, television, and
internet are providing and incorporating new ways of communicating such as

conference calls, live reports, emails, online networking, virtual classes, and so on.

There is no absolute innovation that is unlinked to an existing genre. According
to Bakhtin([1979] 2010), a genre goes through a transmutation, forming a new one.
We can take as an example a phone call, which is similar to a face-to-face
conversation, though it happens through an electronic device. Or the e-mail, which
generates a virtual message, but grew out of letters and notes. Consequently, we might
also say that digital books transmuted from printed books. This is an important

assumption for the analysis that will come later.

These emerging genres that have arisen in the context of different media create
their own communicative means and allow us to observe the integration of various

types of semiosis such as text, sound and image. Although a genre is not defined by
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its form or structure but by social, communicative and functional aspects, there are
cases where the medium or environment in which the text appears determines the

genre (Marcuschi, 2010).

Therefore, it can be argued that EFL digital books are not the same as printed
EFL books for two reasons. First, they are part of a different cultural and social context,
a culture that is highly connected to digital technologies. Second, they happen in a
different environment. Digital publications rely on either a tablet, a cellphone or a
computer. They might have originated from printed coursebooks, but they are no

longer the same books.

To summarize, genres are products of social interaction that develops within
different fields of communication. Genres are relatively stable, though they might
undergo some changes from time to time. The EFL book is a genre that goes through
transformations according to the changes in pedagogical practices or market
demands. Developments in digital technology have changed the way we communicate
and resulted in the emergence of new genres such as calls and e-mails. Books have
also become digital, suggesting the existence of a new digital genre. By looking at
some of these aspects, | expect to identify a genre in EFL digital coursebooks.
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3 METHODOLOGY

This chapter will provide details concerning how the analysis was carried out. It
provides a general overview of the digital EFL books and the criteria used for their
selection. My aim in writing this monograph is to identify characteristics that constitute
the existence of a new genre, through the analysis of digital EFL coursebooks.
Understanding the role of visuality in the teaching-learning process and assessing
whether digital technology has contributed to new ways of teaching grammar are also

part of my objective.

3.1 The sample

The books to be included in the sample for analysis had to meet several criteria.
First of all, they are digital books for general English rather than for specific purposes.
Second, their level of English varies from Al to B2 according to the Common European
Framework of Reference for Language (CEFR). And last, all publications are classified
as “made for ibooks”, which means they have been designed and programmed for
Apple Inc. The reason for the last criterion is that the electronic device | have available
is an IPad.

In order to find those books, | entered the iBooks store and searched for the
following terms: English textbook, learning English, EFL books and ESL books. As a
result, | encountered seven books that fit the criteria mentioned above. | expected to
find more mainstream books that are published by big publishing houses and that have
previous publications in print. However, most of the books found in my research seem
to be exclusively digital and developed by smaller companies and independent
authors. In each book, | analyzed one chapter that was chosen at random, mostly

according to what was available for download as a free sample.
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3.2 The procedures for the analysis

| created a chart (Figure 1) to gather relevant information about each digital
coursebook. It is divided into title of the book, publisher, author, year of publication,
medias used, traditional or non-traditional approach to grammar, and the book
description.

The first aspect of the analysis is the study of visual features. To do so, | used
an approach called compositional interpretation. It was developed by Gillian Rose
(2006) and it pays most attention to the compositionality of images themselves. The
IPad is a touchscreen equipment that can reproduce videos and sounds and create
movement when you tap the screen. | took advantage of this tool to analyze the
coursebooks in terms of multimodality. The concept of multimodality is too extensive
to fit in a monograph, so | limited my analysis to images, spatial organization and
videos.

The second aspect to be investigated is grammar teaching. In the unit of each
book, | identified characteristics of the approach following Swan’s (2006) and Ur’s
(1991) views of the teaching of grammar. | specifically considered the following items:

o Comprehensibility

o Acceptability

o Clarity

o Simplicity

o Focus on form vs. focus on meaning
o Use of digital resources

The last item refers to how the Ipad resources, such as sounds, videos,
minimization and expansion of pages, can contribute to the teaching of grammar. |
believe that searching for similarities and differences among the books will show some
evidence of whether these publications can be considered as a sign of a new digital
genre or not. The results of this analysis will be shown in the next chapter.
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FIGURE 1 - EFL DIGITAL BOOKS

Book

Publisher

Published in

Author

Medias

Book description

NEW HEADWAY PRE-
INTERMEDIATE

OXFORD UNVERSITY PRESS

January, 2014

JOHN SOARS & LIZSOARS

Pictures, audio,click o
exercises, hyperlinks,

movement, self-checking,

The world's best-selling English course - a perfectly balanced syllabus
with a strong grammar focus, and full support. The strong grammar focus,
clear vocabulary syllabus and integrated skills work give you lessons that
, | really workiin class. The Headway eBook includes the first six units of the
new, 4th edition of the pre-intermediate level of world's most trusted
English course, with interactive exercises and video. Tried and tested all
over the world, Headway is the course that teachers and learners rely on.

n

iLook, iThink, iSpeak English
Practice - Technology

Zapa eBooks

January, 2013

Robert Hextall, Darren
Kurien, Pablo Ruiz & Joh:
Hird

N pictures, audios, hyperlin

click on exercises, videos.

Practice and improve your English with this B1-C1 level book (for
both learners and trainers). 5 units with articles on Technology and
the future of our world. All units contain listening, reading and
pronunciation practice with audios, glossaries and extra activitites.
Everythingis included in the download! Start improving your

English now!

ks,

Learn English - Level 4:
intermediate English
(Enhanced Version)

Innovative Language
learning

January, 2012

Innovative Language
Learning, LLC

Audio,s hyperlinks

Interactive. Effective. And FUN! Start speaking English in minutes, and learn
key vocabulary, phrases, and gramar in just minutes more with
Intermediate - English, a completely new way to learn English with ease!
Intermediate - English will arm you with English and cultural insight to
utterly shock and amaze your English friends and family, teachers, and
colleagues. Whay you get in Intermediate English

Upto Date 5

Grand Duc em ligne

December, 2013

Benoit Jaret & Stravos
Antoniadis

Images, click on exercises,
self-checking

The new series UptoDate for teaching English as a second language:
- Updates knowledge to keep pace with the progression of learning
- Dusts off grammar essentials
- Revamps its presentation to motivate students

Study it 3

Connect School of
Languages Inc.

October, 2013

James Rice & Jamie
Matechuk

Images, videos, click on
exercises, self-checking

***Winner 2015 Digital Book Award - Academic Category***
The Study It Grammar series is an exclusively-designed integrated skills and interactive
textbook for students, teachers and language schools. The Study It Grammar series
consists of 8 different levels. Download Book 3 of 8 which s for Intermediate language

learners. The Study It Grammar Book 3 consists of the following

-Video and Audio exercises
-Interactive activities for speaking, writing, readingand listening
“Exclusively-designed widgets
~Verb photos

Each Unit contains vocabulary, listening, speaking, writing and reading practice. As well

as anadditional review section.
Easy-to-use and easy-to-download!

Breaking the English Barrier
Level 1

Breaking the Barrier

May, 2014

John Conner & Miguel Roma

Images, audios, click on
exercises, self-checking

Breaking the English Barrier is part of the acclaimed language series that
engages students of all levels, giving them the tools needed to find
success on the path to fluency. The Breaking the Barrier series was bor in
1997 and is used throughout high schools, colleges, and middle schools, as
well as by homeschool families and adult leamers around the world. The
goal of this text is to help native Spanish speakers leam English, building
confidence - step-by-step - on the path to total fluency. (...
Combining the brilliantinstructional features of the iPad with the winning
approach envisioned by John Conner, Dean of Faculty at Groton School and
former member of the AP Test Development Committee, this
groundbreaking version of the series is just what anylanguage learer
needs to excel

In Class English Speaking
Course Book 1

Ipad Materials Publishing

February, 2015

Kodani Hiroshi

Images, videos, click on
exercises, self-checking

ESL textbook. This Textbook contains American English Speaking and

talking Lessons. It has 18 Lessons and itis edited for non-native English

learners. (English as a Second Language) Especially, readers can learn
every day speaking phrases
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4 ANALYSIS AND DISCUSSION

This chapter presents the analysis and discussion of the selected EFL digital

books in terms of multimodality and the approach to grammar.

4.1 Multimodality

The first concept to be analyzed in this monograph is the use of multimodality
in EFL digital books. | will specifically talk about images (pictures and drawings), the
spatial organization of the pages, and videos. In the end of this section there is a chart

in which we can see the most prevalent modes in each book.

4.1.1 Images

Images are commonplace in textbooks. With exceptions, there are pictures and
drawings in almost every page of the EFL digital books | am analyzing. Despite the
apparent excess of images, these features are not simply ornaments. In this section, |
will show some examples of how images are used in the books and how they interact

with learning.

In the New Headway 4™ edition, the most predominant features are drawings or
pictures. In the beginning of unit 6, there is a picture of a woman called Mia. The first
activity tells students to describe her; afterwards, they will listen to an interview with
her. The picture allows students to start thinking of what she might be like before they
listen to her speaking. The books do not always instruct students to consider the image,
but students might do it spontaneously. So even if an image is connected to a written

text, it is adding meaning to the text.

Another interesting use of images in the New Headway 4t edition is on the last
page of the unit. It is called “Everyday English” and it shows a page of a travel guide

listing cultural activities to do in London. It seems to be taken from a real book, as it

20



shows the logo of Time Out London, which is a real guide (see Figure 2). Through the
visual text, students may connect to a real life situation. This is an example of a genre

that originally aims to inform tourists, but now has an educational purpose.

Figure 2 — Everyday English

12:36 PM

EVERYDAY ENGLISH
What's on?

Listings
British Museum
44 Great Russell Street,
WC18 30G

Video

e

Tapescript

London

Odeon Cinema

X © Russell Sq T %
@ 1 Read the listings and find the answers to 10am-5.30pm i Piccadilly Circus
= these questions. FREE i 19 Regent St,
Exhibitions i SWIY4LR
i 0871220 6000

W ? EED Listen and complete the
. conversations.

1 A What shall we do today?

B I'm not sure. How about

A Mmm ... 1 don't really feel like .

7

2 B OK. Would you like to go to an
exhibition?
A That sounds interesting!
B Well, there’s a Van Gogh exhibition.

7

Chinese Vases Pottery
from the Ming Dynasty
1368-1644

South American Indians

The gold and silver of
the Incas

Ancient Egypt Statues of

kings, pharaohs, and gods 5
i Family fights to live after

Nuclear war destroys
i world.
i My Favourite Fairy (u)

Royal AcademT -
Of Arts

© Piccadilly Circus
i before Spm £10;

after 5pm £13
Films

i The Survivors (15)

10.40am, 1.50, 4.00,
6.10, 8.20, 10.30

A Ts it ?

/ Burlington House, H

B I think it really good! Piccadilly, W1J OBD ;%802’;612'159’"'

020 7300 8000 e
{ Dol "

3A__2 © Piccadilly Circus Z?VLS ,»znd ors come

B It’s on at the Royal Academy: Exhibition Y a g!rl £ edroon:

A Whatsthe 7 The Real Van Gogh: o 2'(;?:"205':1(168;5

B Piccadilly Circus.

A How much is it?

B Its ____ students.

A What time is it open?
B From ten till six.

A Right!

4 Work with a partner. Have similar
conversations about other things to do.

5 Imagine you are in London for a weekend.
You and your partner have £50 each to
spend on going out. Talk together and
decide what you want to do.

the Artist and his Letters :

10am-6pm daily
£12; £10 seniors;

Booking 0844 209 1919
Van Gogh's artistic

in his private letters.
Royal Festival Hall
Southbank Centre,
Belvedere Road, SE11 8XX
0844 875 0073

© Waterloo

Concert

Beethoven’s Pastoral
Symphony

Thurs 4th only: 7.30pm
£6-£20

orchestra perform one of

i Her Majesty's
development is revealed fucatie
i Haymarket and

i Charles If St, SW1y 40L
i 0844 579 1940

© Piccadilly Circus

i Musica

i The Phantom of the

i Opera

i Mon-Sat 7.30pm; Tues

8.30,11.10

i Drugs, murder, violence

£8 students; under 7s free. ALflen York orms sane.

d Sat matinee 2.30pm.

i £20-£55. Runs 2hrs 30
i mins. Booking

i recommended.

s i Andrew Lioyd "
The Paddington Symphony musical in iyts "2"35?3:3:!
i A heart-breaking story of

the world's most popular

symphonies. jove:

Source: screenshot of New Headway 4™ edition, p. 44

In the book Study‘it” 3, images are also recurrent. In some cases, they are used
to illustrate the written text and in others, to exemplify the grammar explanation. The
expression, the clothes and the speech bubbles contribute to the understanding in a
way writing could not do. The book also uses images to connect with the real world. In
an exercise called “business trip,” there is an image of a closed agenda, and, when the

agenda opens, we can see some appointments in it. It is a clear reference to an object
that is part of our daily life.

Pictures play different roles in the book iLook,iThink,iLearn. The first picture of

each unit is connected to the introductory text and is there to exemplify it. However, in
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unit one, there is an article about an electric car, and on the following page there is a
sequence of pictures of the car (see Figure 3). Differently from the picture of Mia in the
New Headway 4t edition, which is explored before the activity, here they appear after.
They do not help students create an image of the car before reading the text; in fact,
they show what it is unable to describe and they might contribute to changing the

learners’ first impression of it.

Figure 3 — The folding car

12:12 PM

Tap here to see images of the Hiriko city car.

Do you think it is practical? Do you think your town or
city should use them? If so, who should use them and
how?

Tap here to see a video
about how the Hiriko
has been developed.

Inside the Hiriko (Rendering by Hiriko) What different ways can you use to get
around town? Chat about these different

2 options. Can you think of any others?

Sources and interesting links

Source: screenshot of iLook,iThink,iSpeak, p. 12

In another page from the same book, students have to talk about different ways
to get around town. Pictures are displayed to give some suggestions and help students
by giving food for thought. By showing means of transportation which are not very
common such as “cableway,” the pictures may encourage students to look for what is
probably new vocabulary for them.

On the first page of Breaking the English Barrier, there are pictures of important
sights and people in the United States. The pictures of people such as Madeleine

Albright and President Barack Obama are there to illustrate the written text. However,
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the pictures of sights might play the opposite role. These pictures show what the
country is like and the text only gives the names of the places. In this case, written text
would not make sense without the pictures.

The unit | analysed in this book has three sets of flashcards (see Figure 4). First,
there is a card in one set with the word in Spanish, then, another set has the word in
English, and the last set has a picture that illustrate the word. The way the flashcards
are presented gives students freedom to engage with the text in the way they prefer.
They might choose to ignore the picture in case they feel the translation is enough, or
they might choose to ignore the word in Spanish and focus on the picture and the
English word.

Figure 4 — flashcards

LESSON 1
FlashCards

ENGLISH
(>]

LEARNED

°REGRESA AL

VOCABULARIO

Source: screenshot of Breaking the English Barrier, p. 3

Regarding visual features, the book In class English Speaking presents an
uncommon aspect, as it is full of Memes (see Figure 5). According to the website

Dictionary.com, a meme is:
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“ noun

a cultural item that is transmitted by repetition and replication in a
manner analogous to the biological transmission of genes.

a cultural item in the form of an image, video, phrase, etc., that is

spread via the Internet and often altered in a creative or humorous way.”

The second definition (b) is the one | refer to when talking about memes.
Nowadays, memes are very popular on social networking websites, especially among
young people. Although they are considered to be a cultural item, memes are
internationally used and shared online. They are part of the virtual community. These
images serve to illustrate the written text as well as to connect students to a real life
situation; however, the fact that the author chose a meme instead of a picture or a
drawing gives the book some personification. In addition, it might be a way of telling
who the book is designed for. It is informal, modern, humorous, and made for people

who are connected virtually.

Figure 5 — In class English Speaking Course Book 1

12:12 PM

#1 “ARE YOU KIDDING?”
Here are some statements that could take the quick response “Are you
kidding?”
1.) A: “I'm thinking about quitting my job.”
B: “Are you kidding?”

2.) A: “I'm planning on buying a convertible.”
B: “Are you kidding?”

3.) A: “There’s no more hot water.”
B: “Are you kidding?”

4.) A: “We won't be able to finish this job unless we work on
the weekend.”
B: “Are you kidding?”

5.) A: “I think it's going to snow tomorrow.”
B: “Are you kidding?"

6.) A: "I bought a new computer for $150.”
B: “Are you kidding?"

- D . » w Y > b
7.) A: “There’s not enough money in the bank. M
S KI ﬂ D I N G M E'
-=

8.) A: “I don’t want to be a lawyer any longer.”
B: “Are you kidding?”

Source: screenshot of In class English Speaking, p. 4.
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UptoDate 5 has both drawings and photos. All the photos are somehow
connected to a written text so their role is to exemplify them. The drawings seem to
have a different purpose. They do not seem to be connected with the topic of the
lessons. And at first we might think they are only filling an empty space. However, they
have similar lines and show people, mostly young people, outdoors in what seems to
be a big city (see Figure 6). They appear on the first page of the unit and when there
are exercises. These images might not contribute to learning but are not there

randomly either. They seem to be part of the book’s visual identity.

The unit | analyzed in the book Learning English 4 does not contain any picture
or drawing. Not adding images in a recently published book is an unusual choice.
Unfortunately, | cannot know the authors’ intention in doing so but it is possible that
they believe students could benefit better from writing and audios. Besides this
sampling, images are a weighty visual feature in the EFL digital book and play various
roles. Not only do they demonstrate what written texts or audios are not able to show,
they change the way students engage with the material and help the book create their

own identity.

Figure 6 — Drawings in UptoDate 5

o Complete the following table.
.

a) élady . answera
b)kmfe T QWE_W&V b

o ipotato | ;newere

& person o oeswerd
o analysis | peewere
r). . Chlld ............ .ﬂ.w;w;y_.f ........

e a) Highlight the errors in the following sentences. 4

b) Correct the errors.
1 You must be careful as there are many wolfes in this area.
ancwer 2b-1

2) During your trip, you will see many volcanos.

answer 2b2

PLURALS OF NOUNS | 15

Source: screenshot of UptoDate 5, p. 15
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4.1.2 Spatial organization

Spatial organization refers to the design of the book and the arrangement of the
elements in each page. EFL printed coursebooks have a certain regularity of spatial
arrangement. Thinking about this, | believe that by looking at spatial organization |
might be able to find a pattern in the EFL digital coursebooks, which can indicate they
represent a sample of a genre. It would be impossible to look at every page separately,
but I will give an overview of the most predominant spatial aspects of each book.

Learn English 4 (See Figure 8) is not the most visual and dynamic of the sample.
It is composed by written texts and audio tracks, and the only image in it is the picture
on the cover of the book. Two pages, in vertical position, fit on the screen, and the
written text occupies most of the page. In order to show the division of the sections,
the headings are bold and the font is bigger in relation to the other parts of the screen.
The text is all in black type, with the exception of one sentence in red and one in blue,
and the background is white. The layout is monochromatic, and, as a result, it does not

match the book description that says “interactive” and “fun”.

Figure 8 — spatial organization of Learn English 4

Innovative Language Learning, LLC Learn English - Level 4:1...glish (Enhanced Version)
"The immigration officer isn't going to think
someone in a bright pink, floral-printed sun-

No Joking in English at

Immigration' dress is a terrorist. Just answer whatever ques-
) tions the officer asks, and whatever you do,
e~ don't say the English words ‘terrorist,' 'bomb,' or
'knife.' Think you can handle that?" You respond
Lesson Track . . M . .
in English, "T'll just say 'Yes, sir' and 'No, sir."
| 3 Your friend reminds you in English, "That's fine
) if we're not in line with the female officer; if we
Lesson Dialog Track
are, 1 would recommend that you call her
-3 ma'am!”

Lesson Review Track

You're feeling a bit nervous: it's your first time
going through immigration in the United States,
and you're not sure what to expect. Your travel-
ing companion tells you in English, "Just relax.
I've done this before. It will be fine.," You ask
your friend in English, "But what if the man asks
me a ton of questions? I'm not from America, so
what if he thinks I'm a terrorist?" Your friend
looks you up and down and says in English,

8of19

This English Intermediate lesson will teach you
how to structure sentences using the English
conditional words "if" and "would." We'll also tell
you some helpful hints on how you can make
traveling through immigration when you arrive
in the United States as painless as possible.
Visit our site where you will find many more
fantastic English lessons and learning resources!
Leave us a message while you are there!

Line-By-Line Transcript

20f19

Source: screenshot of Learn English, p. 9

26



In class English Speaking Course Book 1 does not use colors either, but it differs
from Learn English 4 in terms of the use of images and the text organization. This is
one of the few books which | was able to download entirely and not only one chapter.
What is peculiar about it is that every chapter has the same organization and begins
with an overview page that presents the content of the unit and a photo of a classroom
in which students are using computers. The following pages are divided into two
columns. The text on every page is not written in paragraphs but presented in topics
and numbered. There are two multiple choice exercises in each chapter and there is
an image (meme) on the fourth page (see Figure 5). It ends with a writing activity, and

all the units have five pages.

Figure 5 — In class English Speaking Course Book 1

12:12 PM

#1 “ARE YOU KIDDING?”
Here are some statements that could take the quick response “Are you
kidding?”
1.) A: “I'm thinking about quitting my job.”
B: “Are you kidding?”

2.) A: “I'm planning on buying a convertible.”
B: “Are you kidding?”

3.) A: “There’s no more hot water.”
B: “Are you kidding?”

4.) A: “We won't be able to finish this job unless we work on
the weekend.”
B: “Are you kidding?”

5.) A: “I think it’s going to snow tomorrow.”
B: “Are you kidding?”

6.) A: “I bought a new computer for $150."
B: “Are you kidding?"

A
- 5 . = - Yo Wy ’
7.) A: “There’s not enough money in the bank. S
B facyonkinding?” KI n n I " G M E'n
-e

8.) A: “I don't want to be a lawyer any longer.”
B: “Are you kidding?”

Source: screenshot of In class English Speaking, p. 4.

Estudy’it” 3 uses strong colors which give the book a modern, dynamic look.
Every page in this book is different, so there does not seem to be a pattern in its

structural organization. There is one common feature, a green stripe at the top of the
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pages with the name of the section on it. This gives us the sense of continuity
throughout the book. The first page of the unit | analyzed is divided into four parts. It
has a video of a job interview, a speaking activity in which students are encouraged to
talk about themselves, a vocabulary list and a video comprehension exercise (see
Figure 9 below). Since there are no instructions, it is not clear what the preferred order
of activities is and whether there is an order at all. This non-linear design gives the
teacher or students freedom to interact with the book in the way they find more

convenient. Each individual will have have their particular engagement with the book.

Figure 9 — spatial organization of Study”it”
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o trained positive
:j [j Job interviews can be difficult and stressful. The hardest

’ question to answer is, “Telf me about yourself?

studied punctual

Answer these questions with a partner: e
1.When did you graduate from university?
2.Where did you work before you studied English?

3.Can you tell me about yourself?

[

Source: screenshot of Study’it”, p. 1

Similarly, Breaking the English Barrier begins the chapter with several items of
information about the United States, including 17 pictures of important sights, a map
indicating its capital, photos and a brief profile of some influential people and a right-
side column that shows the photo of the current president Barack Obama and below it

some information about the country such as population, currency and language. Once
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again, each person will engage with this page in a particular way. All the information
seems to be equally important, and there are no instructions about what to do there.
One learner might choose to go through all the pages while another might ignore the
whole page.

The layout of the book is colorful with predominance of pink, white and grey. It
also has an arrow on the top of each page that indicates the number of the chapter.
Explanations are presented on a white background while exercises are presented in a
grey chart on top of a reddish background. Only by the end of the unit does the layout
change, when we see an article about Broadway. In the background, there is a picture
of a busy street in New York, and the headline imitates a Broadway show sign,
surrounded by light bulbs (see Figure 10). These changes indicate that this is a new
section of the book, and they also boost the visual aspect of the article. If students are
not familiar with this place, the heading and the background will tell them what it is like,
even before they read the text. The visual elements here add to the text details that
cannot be described in writing.

Figure 10 — Breaking the English Barrier layout

@ SEE YOU ON BROADWAY

Would you like to go to a place with some of the best theatrical shows
in the world? Come to Broadway in New York City, home to nearly 40
theaters that can seat over 500 people each. The Broadway theater
district is found along a street called Broadway in Midtown Manhattan

between 42" and 53" Streets near Times Square.

Source: screenshot of Breaking the English Barrier, p. 30.
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The New headway 4™ edition has a feature that distinguishes it from all the other
books. It should be read in the vertical position while all the others are read horizontally.
(Only Learn English 4 offers the choice of reading in both vertical and horizontal
position showing one or two pages). This book is the only one that is not exclusively
digital, so we might assume it follows the same layout of its printed version. However,
most of the content we see on the pages is images and instructions (see Figure 11).
That is because both explanations and exercises are minimized and only appear when
clicked on. An important characteristic of digital EFL books is that not all content is

visible.

Figure 11 — New Headway 4™ edition

Tapescript

VOCABULARY

Synonyms and antonyms

1 Look at the extract from the text on the q; 4 Think of another word fur the
previous page. g adjectives.

5 Work in pairs. Write sentences using an
adjective in exercise 4. Read them ta
another group. They must reply using a
synonyn.

£& Tt was hard to find work. Tt
was also difficult to 1alk 1o penple.
Bul Ihings gol casier ., 39

Which wards are synanyms?
Which words are antonyms
(opposites)?

| Geargs Is good-looking, is't he? |
AT Youbet! He'sreally handsome! |
g

& ? Weusesynonyms and anlonyms Antonyms
R because we don’t want to repeat words,

What's wrang with this conversation? 6 We can agree with people by using not

very = an antonym

B Yes, teenagers aren't very tidy, are they?
A It'salovely day. isn't it? 2
B Yes, tslovel L1
A But it wasa't very lovely yesterday, was it?

B No, it vasn't fovely. 8 Agree with these sentences using
antonyms.

7 'lhink of a word that means the
oppusite of these adjectives.

Try the conversation again using Lhe

wards beautiful, nice, and horrihle. 1 That man was 5o rude to me!

| Yes, he wasn't very polite, was he? |
L 2 )

Synonyms J
3 Broasie : i 2 Some people are so stupid!
&;‘ omplele | xchw::\-eruuum witha 3 Daves llatis always so dirty!
gmommn the box. 4 His wife always looks so miserable!

5 Their children are so naughty!

tiny clever annoyed  wealthy 6 This lesson is boring!

fed-up  pleased

3 5 (D Listen and compare. Praclise the
EEEB 1.isten and check. What's the oo

Biimaiosi el I

Source: screenshot of New Headway 4™ edition, p.43.

UptoDate 5 is also a colorful and dynamic book. | noticed that the explanation

pages are green while the exercise pages are white. The choice for a neutral color is
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conductive to paying attention to the exercises. Every explanation page has a chart
that says: “watch out for common mistakes” and this chart is indicated by a yellow
exclamation mark. The authors probably consider this an important aspect, so they
use these features (exclamation mark, bright color) to call learners’ attention (see
Figure 12). | did not perceive any pattern in the exercises. Sometimes they are within
a chart that occupies the whole page, sometimes they share the screen with a drawing,
and other times they are minimized within a page and they expand when we tap on the
tab.

Finally, the book iLook,iThink,iSpeak also gives an overview of the unit on the
first page. This book focuses on written texts and they occupy a large part of the screen
(see Figure 13). The page that follows each text varies according to the activity

proposed although the appearance does not change much.

Figure 12 — Watch out for common mistakes

12:13 PM

Non-Count Nouns

@ Non-count nouns are often collective names, substances,
@ activities, qualities or abstract things such as knowledge.

» Non-count nouns remain in the singular form since they
cannot be counted.

* Sometimes you need a unit of measure (@ cup, gram,
litre) to quantify these nouns.

+ Use “much” before a non-count noun, “many” before a
count noun.

Watch out for
common

x mistakes

NON-COUNT NOLMNS

Source: screenshot of UptoDate 5, p. 16.
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Figure 13 - iLook,iThink,iSpeak

The folding car. ‘Hirtko’ reinvents urban mobility
a) Look at the photo  and then answer the following questions.
1.Have you ever used an eleciric car? Would you like to?

2. What do these words mean? Tap on themn to check and play the audio
to hear the pronunciation.

to fold, two-seafer, firm, to host, headguarters, to share,
- to achi

PRONUNCIATION audio

d, kerb, range, charge,

speed, scheme, toswipe
b} Read the questions, listen to the audio and/or read the text.
Then return to the questions box to check your answers!
c) Discuss this question. Write your opinions on our Facebook page.
What other forms of sustainable urban transport are there?

TEXT audio

In 2008, a team of innovators at MIT Media Lab presented their idea on how to revolutionise urban mobility. It was an
ultra-compact, two-seater, electric city car that folded when parked. Yes, folded! Many industry experts were sceptical
at the time, but thanks to a consortium of seven firms in the Spanish Basque Country, what seemed to be a dream in
2008 will become reality in late 2012 or early 2013 in the shape of the ‘Hiriko’ (‘urban car’ in Basque).

The city of Vitoria-Gasteiz (European Green Capital in 2012) hosts the headquarters of this international initiative and
its local authorities will be the first in the world to test this new system of shared-use, foldable vehicles. So how does
the ‘Hiriko' city car work?

« You get in and out through the front. The large windscreen opens up and you literally just walk in and take a seat!

+ The design utilises a novel technology called Robot Wheels. The Robot Wheel modules are controlled electronically
and can be turned independently. This aliows the Hiriko to turn on its oun axis to achieve an “0-turn.”

+ When folded, three Hirikos can fit into one traditional parking space and therefore make parking much more
efficient in crowded cities. And you can park facing the kerb, which means getting in and out is safer than with
normal cars.

+ The Hiriko has a range of over 100 kim on one charge and can travel at up to gokph. In cities, however, satellite
systems limit the top speed to 50kph. A ‘quick charge’ takes just half an hour, but to fully charge the battery you'il
need 4 to 5 hours,

The first clients for the Hiriko will be cities looking for solutions to public transport problems. Hirikos will form part of
car-share schemes that allow users to pick up a car from anywhere in the city by using a swipe card (like Zipear). After
testing in Vitoria-Gasteiz, cities such as Malmo, Barcelona and San Francisco will take up the challenge. 1

Source: screenshot of iLook,iThink,iSpeak, p. 11

Chapter one contains two sets of pictures and a video. The first set of pictures
occupies half of the screen, which might show the importance they have. These
pictures are in fact connected with a speaking activity, whereas the video serves to
complement the article and the images. The book also makes use of colors to indicate
each lesson; for example, in the first lesson, the background is blue, in the second it is

green.

What stands out from the analysis is that six out of seven books use colors or
different backgrounds to indicate a change in section or to show continuity. One book
uses fonts to indicate these changes. Five out of seven books are designed in the
horizontal position, one in the vertical, and one can be read in both positions. Three
books offer, on some of their pages, freedom to engage in different ways by not giving
instructions or prioritizing one element over another. Five books contain click-on
exercises that are minimized and do not occupy much space on the screen, but when
expanded occupy the whole screen. Each book has its own individual characteristics

regarding spatial organization. Some books are more dynamic, that is, they show more
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variation in their spatial organization, whereas others show a higher regularity in their
appearance. One book is highly regular and follows the same standard in every unit.
Thus, if we consider whether there is a standard treatment of space among these
books, we will take into account not only their looks but also the mobility of the device
that allows for new tabs to be open, or change the position of the page. What we have

seen is that there are no standards for the spatial structure of the EFL digital books.

4.1.3 Videos

It is not rare to find mainstream coursebooks that are accompanied by a DVD
that contains videos related to the lessons. There may also be a page in the book
called a video activity with ready-made activities to explore the video. In the EFL digital
books | analyzed, videos are not predominant. Moreover, they seem to be playing a

different role than in standard printed books.

ILook,iThink,iSpeak contains a video presentation that complements an article
students read in advance. There are no comprehension questions about the video.
Instead of having a language purpose, the video aims to help students form their
opinion about the car, and it is connected with the article and some pictures. It also
aims to connect students with the real world. This video does not look like it was made
for the coursebook but actually taken from a website. | cannot be certain about this
because, though it cites the sources which were used to develop the lesson, | could
not find the video in any of the links. However, the video shows the actual inventors of

the car talking about it and real cities where the car is being used.

Breaking the English Barrier uses a video in a similar manner. After a text that
talks about Broadway, it presents a video showing plays, billboards, people walking
around Manhattan and some street performances while there is jazz playing in the
background. On the following page, there are some questions about Broadway.
Students are able to answer these questions without the video, but the book gives

students another option to engage with the text and learn about the place.

Differently from the other books, Study’it” begins with a video and a

comprehension exercise about it. The topic of the lesson is Looking for work, and the
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video is a job interview. So | believe it has two different functions: having students
practice their receptive skills as well as contextualizing and introducing the lesson.
Later in the unit, there is a second video which shows people answering questions
about where they have worked. There are no questions about the video, but there is a
speaking activity in which students have to answer similar questions. The video is there
to serve as a model and prepare students to talk. Unlike iLook,iThink, iLearn, both
videos in Study’it” seem to have been made for the purpose of the publication. One of

the actors even appears in both videos.

Aside from the digital books mentioned above, none of the others carry videos
in their content. That is, only three out of seven books use videos and only one or two
videos per unit. This is a comparably low number if we think of the amount of images
that appear in each book. These videos, though, serve various functions. They test
students’ comprehension skills, contextualize the lesson, exemplify activities, connect

students with the real world, and change the way students engage with the material.

Multimodality has an important role in EFL digital books. Modes collaborate to
meaning making in the text. In this section, | analyzed images, videos and spatial
organization in order to check how they affect learning and whether those books have
similar characteristics that could classify them as a genre. Images are a frequently
used resource in digital coursebooks while videos are rare. Most books are designed
to be read in the horizontal position. Some books show a more dynamic layout with
high variation in spatial organization from page to page while others are more
consistent in their appearance. The chart below (Figure 14) shows differences and

similarities found in the analyzed digital coursebooks.
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Figure 14 — Visual Resources

Number of Number of Layout of Position of
Books i
Images Videos pages page
NEW HEADWAY Dynamic,
Pre-intermediate 20 0 colorful, Layout Vertical
4th edition chages often
iLook, iThink, Colorful, Layout
iSpeak English is consistent , .
_ 15 1 L Horizontal
Practice - writing is
Technology predominant
Layout is
_ consistent, .
Learn English - ) Vertical and
0 0 monochomatic, ]
Level 4 o horizontal
writing is
predominant
Dynamic,
Study it 3 21 2 colorful, layout Horizontal
change often
Breaking the 102 Dynamic,
English Barrier 49 images 53 1 colorful, layout Horizontal
Level 1 flash cards change often
Layout is
. consistent,
In Class English )
. monochomatic, _
Speaking Course 4 0 S Horizontal
writing is
Book 1 .
predominant
and in topics
Dynamic,
UptoDate 5 17 0 colorful, layout Horizontal

change often
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4.2 Approach to grammar

In order to carry out the analysis of grammar presentations, | used some criteria
proposed by Ur(1991) and by Swan(2006). These criteria are: comprehensibility and
acceptability, clarity, simplicity, focus on form vs. focus on meaning, and use of digital
resources as a contribution to innovative ways of approaching grammar. Each of these

criteria will be presented in a separate section.

4.2.1 Comprehensibility and acceptability

The concepts of comprehensibility and acceptability are in opposition to each
other. The first one is concerned with efficient communication rather than accuracy.
The second concept is concerned with the pressure the learners undergo to speak
accurately and be accepted on the same terms as a native speaker. These concepts
are subject to the teacher’s beliefs and choices, though in the description of some
books we have evidence of the authors’ intentions. For instance, the book Breaking
the English barrier describes itself as a “path to total fluency” and Learn English level
4 promises to “arm you with English and cultural insight to utterly shock and amaze
your English friends.” This is clearly a focus on acceptability. Most books seem to be
concerned with correctness and accuracy; at the same time, some books reveal the
view that becoming fluent is a process that demands some time. Breaking the English
Barrier says that “the goal of this text is to help native Spanish speakers learn English,

building confidence — step-by-step — on the path to total fluency”.

The book In class English Speaking Course Book 1 does not present a grammar
section; instead, it introduces language as “chunks” (see figure 15). Chunks are groups
of words that go together such as idioms, collocations and verb patterns. In this book
there are some very informal language items such as “dunno” as in “l don’t know”. This
book aims to teach common expressions of the English language and help students
sound like a native speaker. We may say it has a lexical approach rather than a
grammar approach. Another book that does not have a grammar section is

iLook,iThink,iSpeak English Practice. The lessons are based on texts which can be
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both read and listened to, and by the end of each unit students should be able to talk
about the topic. In order to do that, the book provides a section called “tips for
speaking”, where it is written that the section aims to “help you express yourself as well

as possible when speaking English” (see figure 16).

Figure 15 - In class English Speaking Course Book 1 language presentation

#1 INSTRUCTIONS:

Please do pairwork with another student. Practice speaking these quick “NOTE-
responses

1.} 1st: Would you like to go to the movies tonight? )
Ind: Great . & = 1. Great! = Wonderful! / Fantastic!

2.) 1st: I'll see ya later. 2. Take care. = See you. / Good-bye. / So long,.
2nd: Take carc.
3. Have fun! = Have a good time.

3.) 1st: We're going to Universal Studios this weckend.
2nd: Have fun. 4. My bad. = My fault.

4.} 1st: That’s not yours, that’s mine. The other one is yours.

5. Excuse me? = Sorry? / Pardon?
2nd: My bad.

5.} 1st: We lost the game because of you. 6. Shoot. = Go ahead. / Come on.

2nd: Excuse me? ) .
7. No idea. = I don’t know. / Dunno.

6.} 1st: 1 need to ask you a favor.
2nd: Shoot.

7.) 1st: What is he talking about?

2nd: No idea. 't T J
e W
=]

Source: screenshot of pages 1 and 2.

Differently from the two books mentioned above, the other five books have a
grammar section and they introduce meaning, use and form. The importance given to
each of these aspects of grammar varies from book to book, and | will address this
further on in the analysis. Also, | will not talk about all five books, to avoid
repetitiveness. As an example, in Study’it” 3, the grammar section begins with a
presentation of the present perfect. It uses explicit explanations of the use of this verb
aspect, contextualized examples, timelines and charts to explain the structure (see
figure 17). It shows that the authors are concerned with making the grammar topic

understandable and with being accurate.
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There may be an explanation for the lack of explicit grammar presentations in
some of the books. It is possible that In class English Speaking Course Book 1 and
iLook,iThink,iSpeak expect that the lessons will be studied with a tutor who will be
responsible for explaining the language to students; that is, the tutor will work on
understanding. Or they might assume students already have some knowledge of
English and that justifications are not needed. Unfortunately, | would only be able to
answer this question by asking the authors directly. Although limited, the analysis of
the materials themselves shows that two books focus strongly on acceptability while
five books consider both acceptability and comprehensibility in their approach to

grammar.

Figure 16 — Tips for speaking

Tips for speaking

This book is for reading, listening and
especially speaking. The photos,
texts, questions and activities are all
designed to create conversation, to
provoke debate and to get you
talking.

Obviously, this book has been written
to help you practice and improve your
spoken English but we sincerely hope
that you’ll talk about the topics
covered in this book with family,
friends and colleagues - whatever
the language!

To help you express yourself as well
as possible when speaking English
we have included this section of
‘conversation phrases’. There are
several areas, such as giving
opinions, disagreeing, expressing
surprise and so on. We hope it helps.

Enjoy talking!

Source: screenshot of page 7.

How to ask for
someone’s opinion:

What do you think of/
about..?

What do you reckon of /
about...?

What's your opinion of...?
What are your views on...?
Where do you stand on...?

How to give your
opinion:

(Personally,) I think /
believe / reckon...

As far as I'm concerned...
If you ask me...

The way I see it...

I'm convinced that...

In my (humble) opinion...

And when you’re really
sure:

It's definitely...

I'm sure...

I'm absolutely positive...
I'm quite certain...

I've no doubt at all that...

How to agree with
someone:

That's / You're right.
That's / You're spot on.
Absolutely.

That's / You're quite right.
That's / You're dead right.
That's / What a great idea!
Good idea!

That's not a bad idea.
Cool!



Figure 17 — Study ‘it” 3 grammar presentation

Learn it! | The Present Perfect Tense

The Present Perfect Tense

Use the present perfect tense to talk about the general past. Watch the keynote to the left. Then,
- answer these discussion questions.

2012: Jim visits the Nor'ith Pole 1. Have you ever seen the Northern
; Lights?

Jim sees the Northern Lights 2. Have you ever eaten a strange
i food? What was it?

(‘: 2014: Jim is talking to you now.

v

3. Have you ever visited a different
country? Which one? What did you

[ do there?
Jim: I have seen the Northern Lights before.

Source: screenshot of page 6.

4.2.2 Clarity and Simplicity

Grammar explanations should be clear and simple. These notions are similar to
the concept of comprehensibility seen in the last section. The major difference is that
previously we analyzed the intentions of the authors when they introduce grammar. In
this part of the analysis, | will discuss how the authors managed to make grammar
understandable and uncomplicated. It is important to keep in mind that clarity and
simplicity can clash with accuracy (as does comprehensibility). | do not mean to say
that accuracy is not an important notion; however, for my purpose, a clear, simple and

short grammar explanation rather than a detailed and rigorous one will be preferable.

The book Study’it” 3 attempts to show a simplified grammar explanation. Unit
3, for instance, teaches the Present Perfect, a verb aspect that can be used in several
situations in English. The book chose to present only one: how to talk about past
experiences. It opted to generalize a rule in order to make this difficult topic easier for

students. In addition to that, the grammar section begins with some questions for the
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students to build the context. Contextualization is a positive contribution to clarity.
Despite giving attention to clarity and simplicity, in the same unit the book addresses
the use of been and gone (see figure 18), a semantic difference that could be confusing
and change the meaning of a sentence. We may say that there is a balance between
simplicity and accuracy. The explanation makes it simple by introducing the use of
present perfect in only one situation rather than several, but still assures students will
use the verbs correctly. This balance is desirable specially for more complex grammar
points.

Figure 18: Verbs in the past participle

iPad =

One of the most confusing parts of the Present Perfect
Tense is using been or gone. There is a very easy way
to remember:

Been = completed visits Gone = unfinished visits
For example: They have been to England before.

This means that sometime in their life, they have
travelled to England.

HINT: we use before to talk about an experience that is
completed.

He has just gone to England.
This means he is in England now. He is not here.

HINT: just means that he recently left to go to England.

Been or Gone Exercise

Queston o8
ey

Source: screenshot of Study ‘it” 3 p. 14.

The book Learn English 4 is an example of oversimplification. Unit one aims to
teach the second conditional, by defining it as “when talking about things that are not
real or not probable” (see figure 19). The grammar section in this book is linked with a
dialogue from the previous section, so students might be able to grasp the meaning of

this conditional form. Still, this is not a simple topic and perhaps students could benefit

40



from a more detailed explanation. UptoDate 5 and Breaking the English Barrier have

two aspects in common. Both choose to present grammar as lexical units and neither

of them contextualize the language. UptoDate 5 brings a number of rules about word

formation and presents descriptive explanations of what are nouns, compound nous

and countable and uncountable nouns, all in the same chapter. Breaking the English

barrier might be more successful in terms of clarity since it approaches grammar in a

different language. The book description says it targets native speakers of Spanish,

and, for the sake of clarity, the grammar explanation is presented in the students’

mother tongue (see figure 20).

Figure 19: Oversimplification

iPad =

Library i=

BUY Innovative Lan...e Learning, LLC

He has a great sense of humor and is fun to talk
to.
She has an offbeat sense of humor.

Grammar Point

The Focus of This Lesson Is the Second Con-
ditional.
"8ir, if I were you, I would drop the humor."

When talking about things that are not real now
or not probable, we use "if" with the past tense
and we use "would" in the second part of the
sentence. Even though this type of sentence
contains the past tense, it is not talking about
past events.

For Example:

1. "Sir, if I were you, 1 would drop the
humor."

You can see in this sample sentence from the

dialogue that we use the past tense form with

8:55 PM

Learn English - Le...(Enhanced Version)

the "if," and we use "would" in the second part.
Note that the past of the verb "tc be" for the
subject "T" is "I was," bur in this sentence con-
struction we use "were." You may, however, hear

"I was" in casual speech from time to time.
Here are some more examples.

For Example:

1. "If she were a bird, she would fly."

2. "If the elephant balanced on the ball, I
would be very entertained."

3. "I'would be super rich, if [ had a million
dollars."

Cultural Insight

How to Breeze through Immigration in the
United States

Immigration at airports in the United States is
strict with the people who go through. They
may ask many questions about your trip and it

14 of 19

150f18 1 page left in this chapter

Source: screenshot of Learn English 4 p. 14.

%N

WA Q[

The New Headway 4th edition presents grammar within a context and it uses a

chart to work on the structure. It has a separate grammar section which | believe brings

further details on meaning and use. Unfortunately, | do not have access to this section
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so | cannot affirm this. At last, the books iLook,iThink,iSpeak and In class English

Speaking Course Book 1 do not contain any grammar explanation at all.

To summarize, there are two books that probably succeeded in terms of
simplicity and clarity, although | lack information about the New Headway 4™ edition.
One book is overly simple and, as a result, may lack clarity. One book is accurate but
not simple, one book uses students’ native language and two books do not work on

grammar.

Figure 20: Breaking the English Barrier introduces language in Spanish

17%0 b

m -

Estos son los pronombres de sujeto en inglés y sus

* We eat hamburgers and you (all) eat pizza.

(&)

equivalentes en espafiol: Nosotros comemos hamburguesas y Uds.

comen pizza.
yo
10 {familiart / Ud. formal

@,

o Alejandro and Margarita are from Colombia.

©

él They are Colombian.

ella Alejandro y Margarita son de Colombia.

&, ella (nuncs referido 4 persanas; a menuc

Son colombianos.
nosotros, nosotras

Uds. / vosotros, vosotras ffar o |® = My car is ted. 11 is a good car.
ellos, ellas \\_

(CAECACMCRICCRICREC)

Mi carro es rojo. Es un buen carro.

Ojo: No se traduce “/1" aqui.
Como se puede ver, en inglés sc usa la misma
forma para el yor formal o familiar, tanto en

singular como en plural.

EJEMPLOS:

@I o I taik with Brune Mars, bul you sing with Adele.

Yo hablo con Bruno Mars, pero ti cantas

con Adele.
N o Mrs. Jones, you are an excellent teacher!
)
@ iSra. Jones, Ud. es una profesora
excelente!

Source: screenshot of Breaking the English Barrier p. 5.

4.2.3 Focus on form vs. focus on meaning

In this section of the analysis of grammar, | will investigate whether the selected
books give more importance to form or meaning. The first aspect concerns the
grammatical structures and rules for combining words while the second aspect has to
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do with the significance of these rules and the situation in which language is used.
Based on the views of Ur (1991) and Swan (2006), ideally, a grammar presentation

should focus on meaning and written form as well as oral form.

In unit 6 of The New Headway 4th edition, one of the grammar topics is
comparatives and superlatives. It is linked to a previous activity in which three cities
are compared. Contextualization facilities the understanding of meaning; however,
within the unit, there is no explanation about the use of the language presented. The
unit has a chart that students should complete with the correct form of each adjective.
It also works on oral form as there are two pronunciation exercises in which students
listen to and repeat some sentences. The exercises are mostly structure focused:
repetitions, fill the gaps and sentence completion. Only at the end of the section are
students encouraged to give their opinion and produce language in a more meaningful

and independent way (see figure 21).

Figure 21 - The New Headway 4th edition grammar presentation and practice

PRACTICE
What's it ike?

& | Misoften travels Ln her job.
She's talking to her friend,
Tomm. about Shanghai
Complete Tom's questions.

1 (EKED Listen and check.
Practsse the conversation
with a partner.

3 Ask and answer the same
questions about the 1own or
city you are ins now.

SINGAPORE, SHANGHAI,
AND DUBAI
Comparatives and superlatives

& 1 EEED Mia akso went to Singapore and

Dubai, Listen and complete some of the
things she says

THEQTY Singapoee is older than
Shangliai. bat s smaller.

Shanghai is bigger than Singaporc
a

nd noisier too,

BUSINSS ‘They're both top financial
centres, but Singapore is
important. Ifs better for investment

BUILDINGS AND PEOPLE Shanghal is more

___ than Singapore, but & ismt as
cosmopolitan. Dubai is newest
and city, and s the most

CUMATE Singapore is than

Singapar humid, so it's

thun Shanghat But Dubaiisthe .
11 anly rains for a few days a year.
WHICH IS BEST? For me Shanghai is the
because is the and the

exciting,

2 (XD Listen again and check. What extra
infor

3 asked about cach

nd answer them

BB 20 10 Grammar Reference 1-6.2

PRACTICE

Pronunciation

1 ([EEED Listen and practise the sentences.
Y
Fmclder than jane.
il fai A
But Fm not a5 oid s Jobn Hes the oldest

ten and practise the conversation

kind funny  good-looking  embiticus

Agnes is youngar than Marilou.

5 Make sentences sbout their personalities.
Compare two or three of them.
Marilou fsktas ..., but she's more ...

Why do you think Agncs is the happiest?
Why is Marilou the unhappiest?

Source: screenshot of pages 39 and 40.
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Study’it” 3 has a similar approach to the New Headway 4™ edition, though
perhaps it brings a little more balance between form and meaning. At the same time
that there is attention to structure, for instance, a list of verbs in the past participle, it
also provides students with more opportunities to talk about themselves using the
structure they learnt. These are the only two books which have exercises that are
meaning focused. Breaking the barrier and UptoDate 5 not only strongly concentrate
on explaining the structure rather than use but also have exercises that are limited to
filling the gaps, completing sentences and finding the errors (see figure 22). Learn

English 4 does not present any grammar practice.

Figure 22: structure focuses exercises

8:50 PM

o Complete the following table. 9

a) élady AnSWEr A

b)kmfe ﬂwswgrn

C.). : potato o aw.s...w.e.r.f C

d) person . anewer d
:ana\ysis : ANSWEY €
child . answer

e a) Highlight the errors in the following sentences. 9 .

b) Correct the errors.
1) You must be careful as there are many wolfes in this area.
answer 2b-1

2) During your trip, you will see many volcanos.

answer 2b2

PLURALS OF NOUMNS | 15

Source: screenshot of UptoDate 5 p. 15.

Neither iLook,iThink,iSpeak nor In class English Speaking Course Book 1 have
a grammar section. The second book has a lexical approach to language, though it
does not give any explanation about it. | was not able to identify the objective of the

lesson, as the collocations do not seen to be part of the same situational context. Still,
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the exercises test meaning. For example, students have to select the correct response
for each sentence given (see figure 23). Further on, they are asked to produce their

own dialogue. The unit does not test structure at any time.

In short, most of the books have a stronger focus on form. Five are concerned
with explaining sentence structure or word formation, and three of them present
exercises exclusively on structure. One book seems to have an appropriate balance
between meaning, written form and oral form, one does not have a concern with
grammar at all, and one shows a concern with meaning despite its lack of context and

instructions.

Figure 23 - In class English Speaking Course Book 1 exercises

10:02 PM

#2 EXERCISES:

#2 Exercises:
1.) I’'ve had enough of snow for one year.
A.) lhearyou. B.)Nicetry. C.) That’s cool.

2.) T gave my presentation in class today, and the teacher was very im- 3.) This won’t hurt, trust me...
pressed
A.) Take care.  B.) Good job!  C.) Nice try.

3.) This won’t hurt, trust me...
A.) Ouch! B.)Ihearyou. C.)No idea.

4.) She said she was too sick to go to work, but I saw her at the mall
this afternoon.
A Nicetry. B.) That’s cool. C.) Interesting. A. Ouch!

5.) Look out, there’s a bee behind you!

A.) Interesting.  B.) Nice try.  C.) That’s cool. B. Thear you.

6.) I have to finish all of this homework by tomorrow. C. Noidea.
A.) Good luck!  B.) Good job!  C.) That’s cool.

7.) I'm organizing a charity event for victims of the disaster,
A.) Ouch!  B.)Ihearyou. C.)That’s cool.

Source: In class English Speaking Course Book 1, p.8.

4.2.4 Use of digital resources

Digital features are present in all the books though to different extents. Some

use videos, audios and hyperlinks in every page while others simply take advantage

45



of the touch screen. This is different from what | analyzed in the section on
multimodality, where | checked how visual features might have influenced learning. In
this section of the approach to grammar, | will investigate what the use of digital
technologies can add to grammar presentations and practices and whether they bring

novelty or not.

The New Headway 4% edition and Breaking the Barrier use audios to introduce
oral form. The innovation here is that the audio is already in the book, and students
can learn pronunciation without the help of a CD player or the teacher, who often
speaks the sentence for students to repeat. The result is that learning can become
more independent. Another interesting feature that is presented in most books is that
all the exercises can be expanded or minimized (see figure 24). That means the books
do not have to fit all the information in one page, and this might give an opportunity for
a larger number of exercises. However, | would only be able to verify this in a

comparative study with printed books.

Figure 24: three expandable exercises on the same page

9:01PM

Learn it! | The Present Perfect Tense

™1 My Bucket List

Bucket lists are a list of everything you want to do in
your life. Some people climb mountains, some travel to
strange and amazing places.

Look at the picture to the left. Answer these questions.

1.Have you ever done it? If so, when? What did you
do? If not, why not?

visit / paris
2.Think of five more amazing things to do for your own

bucket list. Tell the class.

Jumbled Sentences

S e it Speaking Practice

EEEDEED @

Source: screenshot of Book Study ‘it” 3, p. 8.
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Both UptoDate 5 and Study‘it” 3 take advantage of the device’s touchable
screen. Instead of using pictures or texts, they use a more dynamic mode to introduce
grammar. Students have to tap on the screen for the text and images to appear. These
look like short presentations which only move forward when the screen is tapped. The
books use this strategy to provide explanation as well as to contextualize language
(see figure 25). Study’it” 3 also makes use of a video to model a conversation exercise.
Comparable to the audios, it does not rely on another device such as a TV or the

teacher to know what to do. Students can watch it by themselves and do the exercise.

Another feature that can make the use of the material more independent is a
check answers button. Right after students complete an exercise, they can check it by
themselves and do not need the teacher to give them the correct answer (see Figure
26). Five books, all of which contain exercises on grammar, have this button. In class
English Speaking Course Book 1 and iLook,iThink,iSpeak do not approach grammar
in any way and the book Learn English 4 only uses written text and there are no

exercises in it.

Figure 25: Explanations move forwards as students tap the screen

Common mistakes

There are two

papers plates
on the table

Common mistakes
There are two There are two
papers plates - paper plates
on the table on the table

Source: screenshot of UptoDate 5 p. 10.
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Figure 26: The check answer button

9:17 PM

o Click on the appropriate compound noun for each picture.

Question 5of &

A. A group of ten-years-old kids

@ B. A group of ten-year-old kids

C. A group of ten years old kids

< >

COMPOUND NOUNS | 13

Source: screenshot of UptoDate 5 p. 13.

The use of digital resources is present in EFL digital coursebooks when they deal
with grammar. Audio tracks can be useful when presenting oral forms of grammatical
structures and the touchscreen makes presentations more dynamic. As well as that,
the possibility of minimizing or enlarging exercises allows the possibility of adding more
practices to the books and the check button allows students to check answers on their

own. Digital resources are useful and might make learning more independent.
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5 FINAL CONSIDERATIONS

This monograph addressed the existence of a genre in digital coursebooks for
English language teaching. After the analysis of the visual elements and the approach
to grammar in seven digital coursebooks, some considerations can be made.

| will begin by talking about multimodality. Modes make contributions to learning.
They are socially shaped and therefore collaborate with the creation of meaning. In
this monograph, | analyzed images, videos and spatial organization. These semiotic
components play diverse roles in the digital books. Images, for instance, show what
cannot be described in a text or audio. They can help students form an opinion and
possibly engage with the material differently from the way they would engage with
printed books. Images and videos can also connect students with the real world by
showing authentic pictures or videos, that is, material that was not designed for the
coursebook but extracted from other sources.

The visual features in these books can also make learning more autonomous.
They can be used to exemplify and model activities. In addition to that, when different
semioses are put together, they can allow students to decide how they want to interact
with the material. The spatial organization of EFL digital coursebooks can influence
how students engage with them as well. By prioritizing one mode over another within
a page, the book indicates what is more and less important. Learners will also make
epistemic assumptions based on the appearance of the page.

One of my objectives was to try to identify a pattern in terms of content, style
and compositional structure, characteristics that, for Bakhtin ([1979] 2010), define a
genre. Regarding appearance, the results of the analysis show that every book has its
own characteristics that distinguish it from the others, and even within a book the
structure might change from page to page or from section to section. Nevertheless, by
observing the multimodality chart, | was able to make some generalizations. For
instance, the number of pictures in each book shows that most of them are highly
visual. In addition, most digital books are designed to be handled in the horizontal
position. Videos are not a common feature in EFL digital books, contrary to what could
have been expected, considering they are displayed on an electronic device.
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| believe the majority of the books would be recognized as a coursebook for
English language teaching just by their appearance. The main reason for that is the
similarity of these books with printed, mainstream books of today. Perhaps three of
them, Learn English 4, iLook,iThink,iSpeak and In class English Speaking course book
1 would demand a second examination before being classified as a coursebook. The
reason for this is their unusual appearance.

Approaches to grammar were another focus of my analysis. What the analysis
indicates is that, perhaps not surprisingly, traditional approaches to grammar are more
likely to aim at structure rather than meaning and use. They present long explanations
of grammar rules, and the exercises ask for sentence completion, which is not typically
communicative. ldeally, grammar should be introduced in a clear and simple way, it
should be contextualized, and there ought to be a balance between meaning, use and
form. Preferably, the grammar presentation also includes visual material. EFL digital
coursebooks are recent publications that can take advantage of new technologies to
present grammar in more original ways and closer to what would be considered ideal.

The results obtained in my analysis of seven digital coursebooks indicate that
these publications do not follow one pattern. Two books do not deal with grammar at
all. The lessons in iLook,iThink,iSpeak are based on written texts and they include
comprehension exercises and speaking activities. As a whole, it is a book that could
be considered innovative for having videos, images and a communicative target.
However, my aim was to check innovations in the grammar section, and this book does
not contain one. In class English Speaking Course Book 1 delivers “chunks” of
language, but they are not contextualized and there is no clarification of meaning, use
or form.

One book, Learn English 4, is very traditional. It focuses on structure rather than
use, it does not include visual materials, and, in addition, it is oversimplified, which
makes the explanation unclear. Two books, Breaking the English barrier and UptoDate
5, have a more lexical approach with full explanation of grammar items and exercises
on structure. The first one does this in Spanish, a peculiar aspect that we can consider
positive. On the other hand, there are two books that are less traditional. The New
Headway 4™ edition is a book that is originally printed and recently has gained a digital
version. Its grammar presentation is contextualized and focuses on meaning, use and
form. It includes images and exercises, and it moves from focus on structure towards

focus on communication. Study it 3 has a similar approach, though it can be said to be
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a little more innovative, as it uses more digital resources like videos in its presentation.
However, even in this innovative book, there still remain some conventional aspects
such as a list of verbs.

Many of these aspects that are considered as ideal do not rely on digital
technology and are not exclusive characteristics of digital coursebooks. Other aspects,
such as check button, videos, pages that expand, and so on, are innovations in
grammar presentations that can only be found in these new publications. Despite those
innovations, my analysis shows that most EFL digital coursebooks still opt for some
long-established practices and, in fact, borrow the way EFL printed books approach
grammar. As a conclusion, we might say that advances in technology are present and
they are useful, although they are not revolutionary. Most digital coursebooks introduce
grammar in some way, some of them being more innovative than others.

Most of the books have a good variety of visual elements and some treatment
of grammar. So the fact that they all resemble each other indicates they are members
of the genre. Genres are relatively stable types of utterance and they may undergo
transmutation from time to time. EFL digital books have most probably developed from
EFL printed books. Both printed and digital coursebooks are part of an educational
culture and have a common aim, which is to teach English as a foreign language.
Regarding visuality and language teaching, there are several comparable aspects as
well. Regardless of these similarities, they should not be considered the same as
printed books, and | will now explain why.

First of all, every new genre is linked to a previous one. These transmutations
occur due to changes in social practices. We have seen that the use of new
technologies in education has increased, and more schools are adopting digital books.
Genres are products of a context of culture and they develop within different fields of
communication. EFL digital books have developed within a digital context and are part
of a culture that is strongly connected with digital technologies. Both printed and digital
books are part of an educational culture, but only digital books are part of this new
digital context of culture. Second, the digital books happen in a different medium. The
fact they are dependent on an electronic gadget makes them different from printed
ones.

However, the connection between these two modes of books deserves further
discussion. Digital books only work in an electronic apparatus and are part of a social

context that is highly connected to digital technologies. At the same time, they show
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similar characteristics to printed books and they are both part of an educational culture.
Taking all these aspects into consideration, | believe the EFL digital coursebook to be
a subgenre of the EFL coursebook genre. It was expected that digital publications
would take advantage of all the technological options available, to develop their own
particular features. In fact, the patterns in this new medium seem to be acquired from
the printed book genre. In other words, since the features of the printed version are
still very much present in the digital version, maybe that is what is still recognized as
typical for the coursebook genre. This is why the digital version can be said to be a
subgenre of the printed coursebook.

Besides my interpretations, | recognize that there are limitations to my study.
Part of the reason for the limitations is the small quantity of books | had access to. It is
possible that a study that used a different gadget or more than one gadget to search
for books would have a large sample to analyze. Different criteria could result in
different perceptions as well. Another reason for the limitations is that | narrowed my
research to a textual and visual analysis of the digital material, and | was not able
perceive how students use these coursebooks, nor how much the material could
influence how they learn.

Writing this monograph has motivated me considerably, and | would like to
continue this research. There are several topics that could be addressed in further
studies. | mentioned before that whether the process of publishing a digital book had
an influence on some of its characteristics was beyond the scope of my paper.
However, as digital books continue to be published, as | expect they will, they might
go through reformulations that will change some of their features. Investigating the way
students interact with digital material and whether this interaction changes learning is

also a possibility.
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